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Mixed Method Approach

Desk Research Online Survey Tele-Depth
An audit of existing - Survey took place in Interviews
published reports with June 2013 Interviews took place
regards to careers = Total of 303 in July 2013

information, advice
and guidance received
for young people in

respondents from
across the UK

Xx17 interviews took
place amongst:

Careers teachers /

schools and in further

and higher education

Research undertaken
and report received in

June 2013

= Majority of

respondents came
from the EduVoice
panel (and additional
x6 from sample
supplied by Army)

advisers and those who
oversee careers advise
in schools

Stakeholder
organisations with an
interest in the delivery
of careers advice
Interviewees based in
England, Scotland

and Wales

This document provides analysis from the 2"
and 34 stages of the research




Research Objective

To gain insight and understanding
about the current careers advice
landscape for young people In
schools and colleges.

Desk and tele-depth interviews have taken an overview of
experiences in England, Scotland and Wales. Online survey also
incorporated responses from Northern Ireland.




Tele-depth Interviewees

X 5 England CBI (UK)
X 4 Scotland Education & Employers Taskforce (UK)
X 3 Wales U-Explore (England)

CK Careers (England)
Skills Development Scotland

= Qualitative findings

* Tele-depth interviews were also intended to take place with Careers Wales and additional stakeholder organisations, however interviews could not be
established within the survey period



Online Survey Demographics

Teacher type

Teacher with
responsibility for
careers advice

H Senior leader

54%

m Careers teacher
[ advisor

School type

0

%

State School
® Independent
m Faith School

43%

= Teaching School

= Other

® Free School
PRU

QD1. Are you a...(list of teacher types)? Base: All (n=303)
QD2. In what type of educational institution do you work? Base: All (h=303)
QD3. In what region are you based? Base: All (n=303)

Region

South East
North West

London
West Midlands

South West

East of England

Yorkshire &
Humberside

North East
East Midlands
Scotland

Wales

Northern Ireland

EdComs

20%
13%

11%

10%
9%
8%
7%
6%
6%

4%
3%
3%



Executive Summary (1)

Careers education, information, advice and guidance (CEIAG) in
schools and further education colleges is not their top priority

Academic performance & ranking, and the health and well-being of pupils are
considered amongst their key concerns
CEIAG tends to be taken more seriously once pupils reach Year 9 and
tends to have greater focus at a class level rather than individual level

Work experience, visits by universities, colleges and FE providers,
lessons delivered by specialist careers staff and visits by employers are
amongst the most popular and effective forms of CEIAG

Overall, there is a desire for more employer involvement in the
provision of CEIAG, to:

Offer valuable industry insights and guide expectations on what the workplace can
offer

Develop softer work skills of students



Executive Summary (2)

Websites too are widely used — although are not considered to be
as effective a form of CEIAG:

Concerns raised over use of online resources placing too much onus on the student
to do the groundwork — which they will invariably lack motivation to do

Online resources should not replace the more effective face to face ways of
engaging with students to provide CEIAG

UCAS and the National Apprenticeship Service websites were the most popular and
useful websites

CEIAG is often more tailored and directed to those at risk of
disengaging with education or work, or those who struggle
academically

Has led to concern that students falling in between academically gifted and ‘NEETS’
may be loosing out

Despite the new duty on English schools, CEIAG has not changed
significantly in the past 2 years, or is expected to in the next 2 years:

Any increased change in approaches are through the use of websites, embedding
careers advice through subjects being taught in the classroom and employer visits



Executive Summary (3)

Enthusiasm exists for the Army to be involved in CEIAG for young
people

Not all teachers feel confident in talking about the Army or know about
all the training and funding options available

The Army should consider approaching schools directly about their
careers programme, and should consider including advice /
experiences to develop young peoples soft skills, in addition to Army
specific careers advice
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| Careers guidance not a top priority in schools

. Considered Important but time and cost pressures
push it down the priority list



EdComs

Prioritisation of Careers Education & Advice across the UK
(Average rank scores shown in brackets)

1. Maintaining or 1. Maintaining or
improving overall improving overall
performance (2.67) performance (2.60)
2. Maintaining or improving| |5 mMaintaining or improving 2. Improving GCSE 2. Improving GCSE
performanf(lfge;??'e ranking | | gverall performance (2.73) results (3.33) results (2.80)

4. Parental engagement 4. Safeguarding/child
(4.64) protection (4.00)

5. Improving Standard
Grade results (5.00)

5. Safeguarding/child

protection (4.50)

6. Pupil premiums (5.18)

7. Parental engagement
(6.00)

8. Preparing for introducing
the new National (5.39)

8. Parental engagement 8. Parental engagement
(6.67) (6.50)

England (n=273) Scotland (n=11%) Wales (n=9%) N. Ireland (n=10%)

Q1. How would you rank the following issues in order of priority for your school? *Very small base



Schools were more likely to name having too many other priorities, a lack of t

and cost as barriers for providing careers advice and guidance, rather than a lacl
of staff expertise EdComs

Barriers to providing careers guidance

Too many other priorities — 58%

Time to organise a programme | 50%
Cost of organising a programme [ 42%

Lack of staff expertise to provide the T 359

right advice

Lack of staff expertise to devise the 0
right programme S 25%

Something else 5%

Don't know | 1%

Q13. Overall, what do you perceive to be the biggest barriers to providing careers advice and guidance in your school? Base: All ( n=303)
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EdComs

. Strong current focus on academia — sense that
approach could be more holistic

. Some schools focusing on low achievers, which could
result in a forgotten middle’

. Huge variation in delivery approach, teacher training
and therefore quality of student information

. Gap between expected and desired future changes
could be addressed with employer involvement



Schooals focus their careers advice on generally informing students about academic

(77%) and vocational (69%0) routes available to them, and guidance to inform their career
aspirations (74%). One third (34%) prioritise careers advice and dedicate resources to it EdComs

Approach to careers advice in school

We provide students with information about the academic — 77%
0

routes available to them

We provide students with guidance to inform their future __ 74%
0

career aspirations

We provide students with information about the D 89,

vocational routes available to them

We introduce our students to as many different careers I 47,
0

as possible
Careers advice is given on a one to one level with every 47%
student . o o= -
| Schools who \

Careers guidance is embedded into our curriculum | 43%

Students are expected to research their chosen careers T 439
0

and ask for guidance

actively informed
students about

Army careers were
significantly more
likely than those

who did not, to
engage in each of

the careers

activities shown in

\ the chart. 7

We consider it a priority and dedicate resourcestoit =~ 34%

We do it because we have to, but it is not a priority 10%

- e o e e e . o,

We don't provide any careers advice | 1%

" e S S S S S S - .

Q3. How would you describe the overall approach to careers advice in your school? Base: All (n=303)



Sense from qualitative interviews that careers advice could

benefit from being more holistic EdComs

\ II E.g. how to conduct
~ — — _ | yourself at interview,
1 how to work well
\ alongside others

Explore L
Vocational career emphasis
options aspirations on exam
/ \ results
early on /

- \
[ Some external experts ' -
I feel schools are : l’ —————————
I pushing students : olve I Teachers hqve a broad
I away from vocational career —— 1 understanding of
| _options , experts  J careers but employers

|
 can offer more insight
v on industry

Feedback suggests key role for employers in broadening students’

awareness of careers and helping to develop soft skills




Stakeholder perception that teachers are steering students
away from vocational qualifications EdComs

L8

“There are issues in terms of
impartiality, there are eleven to nineteen
schools with a strong invested interest
in encouraging pupils to stay on rather

than think about_gomg out to tr)’e v T R e shown\
workforce or going to an NV that a lot of careers services are
\(English stakeholder, Inspiring the Future) pushing young people away from
vocational education, even when

it might be the right route for

/“They find that those qualifications that S
they have haven’t really got any uEnglish stakeholder, CBI) J
purchase in the labour market, and so

it’s as much qualifications as related

skills and experience. ”

\(English stakeholder, Inspiring the Future)

This can lead to a mismatch in students qualifications and the jobs

available




More than half (55%) of schools tailor careers advice for individual students,

which tends to be focussed towards those who are struggling academically

or are at risk of disengaging with education or work EdComs

Tailoring of careers advice

No, all students receive the same amount of time — 40%
/ resourcing ’
Yes, more time/resourcing for students at risk of -
re timsitesoureing for O s
disengaging with education or work
Yes, more time/resourcing for students who o
. D s
struggle academically
Yes, more time/resourcing for students who excel _ 200
academically ’

Yes, more time/resourcing for students showing

potential for following a vocational educational _ 15%
path —

—— 55%

Q5. Do you tailor your careers advice for particular groups of students? Base: All (n=303)



Some teachers fear time and financial restraints may lead
to too much focus on NEETSs

ﬂThe top end will do alright. It’s the

middle 60% you’ve got to watch. The
kids who come into school, who keep
their heads down, don’t get noticed and
leave with middle qualifications. You
need to keep your eye on them as
well.” (Scottish teacher)

)

Some concern that if teachers are too focused on encouraging NEETS,
the ‘middle’ will lose out. High achievers are self-motivated but ‘the
middle’ need more encouragement to meet their potential

EdComs




Time allocated to general careers advice and guidance within the classroom

Increases in each year group, with Years 7 & 8 receiving very little (around 1

hour) and Year 13 receiving around 6 hours per term EdComs

Provision of general careers information and advice
(to awhole class of students per term)

40%
oo \\
30%
—Year7
25% - —Year8
Year 9

fzz / / / /M\'\\ \X(/ ——Year 10

10% » /// \\ \ o —Year 11

50 %\// \\ \ ——Year 12
z &

Year 13

0%

Notimeatall Upto1hour Morethan 1, Morethan 4, More than 7, More than 10
lessthan 4 lessthan 7 lessthan 10 o ———— - - -

[ Year groups have |

——————————————— I
[ Mean no. hours by year grou b I been merged to

: yyeargroup | include the English/ |

| Y7:1.22 Y10: 4.83 Y12:5.87 | I Welsh equivalent I

| Y8:1.77 Y11:571  Y13:6.02 | I year group in I

\ Y9:3.23 ! \ Scotland and NI !

Q2a. Thinking about how careers education is delivered to students in your school, roughly how much time, per term, is allotted to students across
each year group with regards to general careers information / advice? Base: All (n=303)



Students are given less careers guidance or counselling on an individual basi
than in a classroom setting, although it does steadily increase from an
average of 1 hour to 4 hours per term between Years 7 and 13

EdComs

Time allotted to careers guidance / counselling
(on an individual basis per term)

45% N\

40% \
35% \\ ——Year7
30% \\ A Year 8
25% Year 9
20%(: — Q‘\\ Year 10
15% N\ \%\ —Year 11

_ k -_— —Year12
5% // \\ \\ Year13

0% I I I I
No time at all Upto 1 hour Morethan 1, Morethan 4, More than 7, More than 10

less than 4 lessthan 7 lessthan 10 e —————— - N
[ Year groups have |

_____________ ~ — o o o o
) \ I been merged to I
I{ Mean time by year group : ( A notable proportion of y7s and I I include the English/ |
, Y7:0.83  Y10:3.34  Y12:421 , ' yss (47% and 39% respectively) I I Welsh equivalent I
, Y8118 Y1Lr414  Y13:442 | eceive no personal guidance at all I year group in |
. Y9: 2.00 , T ToTTTTmTTTTmTTTTs \ _Scotland and NI !

Q2b. Thinking about how careers education is delivered to students in your school, roughly how much time, per term, is allotted to students across
each year group with regards to careers guidance / careers counselling? Base: All (h=303)



Schools deliver careers advice in a range of ways although some of the

popular methods (such as directing them to websites or using non-specialists

: . : EdComs
to deliver lessons) are not perceived to be as effective

Typical & most effective ways of providing careers advice

Arranging work experience with local employers _ 50% 75% Provision of careers

advice
. . " . 68%
Visits by universities, colleges and FE providers s 40% = Most effective form of
Attendi _ _ _ 64% careers advice
ending skills/ careers / further education fairs s 30%
ViSitS by @MplOYers 329, 58% o ———— -
L . . /" Work experience, 1
Directing students to dedicated careers websites . 51% I visits by universities, |
outside of class time . 8% | colleges and FE |
Careers lessons provided by non-specialist 50% I providers and lessons |
careers staff - 7% : delivered by specialist !
Directing students to dedicated careers websites 50% , careers staff were !
during class time . 15% | perceived as most :
Buying in the services of external careers 42%, . effective 7
consultants I 24% S - - -
Through careers lessons provided by specialist 0 T T T T -
’ careers ztaﬁ: yep _3g9/80 | Those who !'EQard \I
Ensure careers advice is embedded where 27% | careers adVIc_:e as a I
appropriate in all subjects I 22% | priority are significantly
I more likely to buy in |
5% | external careersadvice |

Other (specify) F 29/

Q7. How does your school typically provide careers advice to students? / Q8. And which of these ways do you feel are the most effective ways of
providing careers advice? (up to 3 could be selected) Base: All (n=303)



Variation in quality and quantity of careers advice —
especially, but not exclusively in England EdComs

' Delivery generally starts around Year 9, with work :
I experience taking place in Year 10 (and 12) |

*» PSHE lessons

* Ad hoc — such as when employers/ HE
StI’UCtU re institutions are available to visit or students have .

a specific information request |l »,=-=-==== ~
I I No consistent \I
- : : feedback |

- Teachers

DeIivery « Careers advisers L_l around '
« Both (work alongside each other) : I me_thOd of :
: : delivery of |
I [ careers I
« Whole class sessions I . guidance /

SlSiiselafllssliielgl - Appointment-based system (though not all J —====-= -

students take up appointments)

Belief from both teachers and stakeholders that greater local authority

involvement could lead to more consistency — as demonstrated in
Wales and Scotland




Feeling that local authority involvement could

make careers advice less ‘patchy’

= Loss of Connexions in England -> inconsistency

= Some are happy with their work but aware that
others in local area are struggling

= Many schools are already overstretched and struggle

to be impartial

“School wise, there’s different \
classes, PSD classes, but it’s not
formalised. It can be quite patchy:
what one school gets, it doesn’t

mean that’s what another school is
going to get. |think a formalised

programme would work well.”

MScottish external adviser)w/

EdComs

M

“[We should] have a system like in Scotland or \

Wales, where you have a national careers
service, which is funded centrally, not at the

whim of schools. The funding’s taken away and
then schools were given no funding to provide it,

so individual schools have to make their own
arrangements, and some aren’t, so we need a
more centralised system.”

(English stakeholder, CK careers)

)

Some level of standardised accreditation could address this




More uniformity exists in Scotland and Wales as a

result of strong local government funded bodies EdComs

Skills

Careers Wales Development
Scotland

.. * Visit schools at regular  Careers advisers
Z\ % intervals: once/ twice deployed in schools
) weekly across Scotland

{" » Work alongside  Less general input now
~Ten . teachers than before: offer talks

- Work experience to whole of school

database * ‘My world of work’

» Provide some training website commonly

to teachers mentioned

More structured in Wales than Scotland; neither

nation completely standardised




Having a quality accreditation for their careers services does
not appear to be a particular priority for schools EdComs

Accreditation for provision of careers services

Yes:19%

= Yes, we already have it

Yes, we are currently working
towards achieving it

" No, but would be interested in
finding out more

®No, and it is not something of
particular interest

® Don't know

No: 49%

Q6. Does your school currently hold, or is it aiming to get quality accreditation (such as QiCS or the Matrix standard) for its provision of careers
services? Base: All (n=303)



Most teachers felt that their school could provide impartial
and unbiased careers advice, at least some of the time EdComs
(87%)

Schools’ skills and resources to deliver impartial and unbiased
careers advice

Rarely/Never:13%

/

" Yes, all of the time
Yes, some of the time
—_ = Rarely

m Never

—All/some of
the time:87%

60%

Q4. Do you believe your school has the necessary skills and resources available to deliver impartial and unbiased careers advice? Base: All (n=303)



Teacher training levels also very varied. ..

EdComs

\
f Many non-specialist :
teachersin England and
i Scotland receive little to |
no trainin ! ‘
NRL L L L TR  Three/ four
N )
I () g | Sessions
| .~ Occasiona per year
, INSET
days with
[ Welsh teachers \ I \./Ann_ual ott¥er “
| trained on Careers : v gatlonal schools L
areers ===k ————
| Wales database [ o Service | The exception, not the rule ,
' I ~“None conference \ S
I Also some Y
| standardisation in |
I Wales with ‘Quality
\\Mark’ 7

K‘Honestly, nothing. The person who has taken

Wales has set up a new work experience database,
I was new to the whole thing, so I didn’t know any
different, but I’'ve had training on how to use that
Qoftware at a local school.” (Welsh teacher)

over as our Head Master, was previously in the role,
so she’s provided me with informal advice. Careers

J

“A lot of is it is to do with experience \
and workshop activities, but it’s never
been formalised, we don’t have any
qualifications and that’s why it’s good
to have Careers Scotland because they
have post-grad qualifications and
careers guidance.” (Scottish external

deiser)




...WWhich leads to inconsistency in student
knowledge EdComs

M

=  Where schools are confident of their service, students are felt to
be well-informed

= But still some sense that careers advice could start at an earlier
age (y7 or y8 — nothing intensive but just get students to start
thinking about what they want to do and how to get there)

= And concern around home influences — well-intentioned but ill-
informed parents giving advice/ pushing their kids

“The pupils need information
“We had a young lady [at ah ﬁ‘Our issue, really, is with \ at ar,w earller:ge. It's great;;l;at
interview] who had five As, students not aiming high you_;/e_gott € gareetl)'s suf o;‘
was more than academically enough. They're very looked pup!ls |hn S Iarfl Sﬁ ultt? ort] °
qualified. The question, after in the community they're e fave 'Ie t';sc Og yt Iadt
‘Why do you want to do from, pampered, home bound, sLage. Ih pl:jpflfs ave been to
radiography?’ Answer, ‘My they don't go out alot, so a O'Ttttll € hl elient 10 f? h
mum thought it would be a they find going away very ?V;' a e.lt eyd n%w;;v G
good course.’ Did she get daunting. It affects their Jo en:]a.’ S af? SIS
in? No. They sometimes career choices very much.” sorr‘r?et mght ethant _toh K
listen to their parents too (English teacher) / achieve. Then they might wor

Quch. ” (Scottish teacher) / @gheér;owards that. (SCOtUSh/




Careers advice has not changed significantly over the past 2 years in light of the new

duty on schools. The maost common change was a shift towards directing students to
use dedicated careers websites and less time spent with specialist careers staff/ extemal
careers consultants

EdComs

Change in English school’'s careers advice over past 2 years

Students directed to careers websites outside of class time 19%
Students directed to careers websites during class time 21%
Visits by universities, colleges and FE providers 18% +14%
Careerslessons provided by non-specialist careers staff 15% +7%
Visits by employers 18% +2%
Attending skills / careers/ FE fairs 14% +6%
Careers advice embedded where appropriate in all subjects ¥/ 15% +6%
Buyingin the services of external careers consultants 12% -6%
Work experience arranged with local employers 10% _ -8%
Careerslessons provided by specialist careers staff 7% -11%

mHappens a lot more " Happens a little more m Same as before mHappens a little less mHappens much less ®mWe have never done this = Don't know

Q9a. How has your school’'s approach to careers advice changed over the past two years? Base: English schools (n=273)



N the next two years or expect

to further increase the practice of directing students to websites embedding advice within specific
subjects, increasing visits by employers and further education providers. Less time is expected to

be spentusingand specialist careers staff or extemal consultants EdComs

Anticipated change in English school's approach in next 2 years

Directing students to use careers websites outside of class

tme 2am [k e 2%
Ensure careers adviceis emb_edded where appropriatein all 2504
subjects
Directing students to use careers websitesin class time 22% _ +21%
Visits by employers 23 [ e 5 2%
Through careers lessons by non-specialist careers staff 19% +16%
Visits by universities, colleges and further education providers 19% +15%
Attending skills / careers/ further education fairs 19% _ +15%
Arranging work experience with local employers 17% _ + 7%
Buying in the services of external careers consultants 14% -3%
Through careers lessons provided by specialistcareers staff & 13% -1%
® Expectit a lot more Expect it a little more B Same as it is now
m Expectit a little less B Expect it much less m\We've never done this and don't expect to

= Don't know

Q9b. And do you anticipate careers advice changing further in the next two years? Base: English school (n=273)



Future changes

EdComs

Anticipated Desired

* More online * More employer

« Less personalised involvement e
« Therefore: » Careers advice delivered
- Wider access (for those earlier in school career —
with internet) start as early as yr7
 BUT students would * More standardisation
need to be more self- (esp. England/ Scotland)
motivated (teachers * Better training (esp.
already know students England)

don’t spend the time
they should on careers)

Mismatch between anticipated and desired changes — key theme is that

teachers are looking for more support from local authority and employers
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Specific Forms of Careers Advice

Through Employers & Websites
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. Employer engagement seen as very valuable —
students react well to external speakers

. Especially valuable in offering insight into industry and
developing softer skills

. Some schools wary that employers may lack
Impartiality — careers advice should not be a recruiting
exercise

. Technology likely to be key in future, but avoid over-
reliance as can lead to de-personalisation



Most schools have a small number of visits from employers each year but try

to engage a range of different types of employers to interest all of their students EdComs

Number of employers visiting their
school annually

2% 4 . . N
The most effective employer visits \
were from:

~

1-5
6-10
11-15
16-20
21-30
31-50
50+

» Local employers

* Armed forces (Army most commonly
mentioned)

* Banks e.g. Barclays, Lloyds TSB,
NatWest

» Large businesses e.g. P&G, KPMG
* Retailers e.g. Sainsburys

* Universities/ Colleges

* Lawyers

* Ex-students/ parents

e . E O S S B B B B B B B B S .y

* Generally those who engage well
\ with young people /

Q11a. How many different employers typically visit your school each year? Base: All who receive employer visits (n=177)
Q11b. And of the employers who come to your school, which ones are most effective in providing careers advice? Base: All who receive employer visits (n=177)



Offering work experience is by far the most valuable employer engagement for schoals.

Schooals also highly value face to face support including helping students with interview
skills and job appilications, interactive workshops, careers talks and mentoring EdComs

Most valuable employer engagement

Offering work experience — 63%

Helping students with interview skills, writing job applications 44%
etc.
Interactive workshops about industry sectors with students
. 38%
during school hours

Careers talks about the employer's sector

Mentoring students

Providing resources for teachers to use in class

Providing events for students to attend outside of school
hours

13%

Exhibiting at careers exhibitions

“More knowledge certainly\

can’t be a bad thing and

obviously, we need our

eyes opening as careers

advisors as to what’s out
\there” (Welsh teacher) j

Offering specialistteaching support (e.g. an engineering

0,
company teaching physics) 12%

Providing resources for students to use outside of school

Providing careers information for careers teachers

Q12. Which of the following ways would you find most valuable for an employer to engage with your school? Base: All (n=303)



Examples of successful employer
Involvement

EdComs

Lo

Y | |
1/ | G O
/é Iiiﬁ r

>

¢
BE THE BEST | The Army! Engaging and exciting :

|[REGULAR & TERRITORIAL | \




Examples of successful employer
Involvement

" EdComs

Lo



Employers offer ‘real life’ perspective

EdComs

= Students impressed and engaged with external speakers
= They can tell them what employers are looking for, and why
= QOpens their eyes to new careers

= Can lead to more informed work experience choices
= With potential real job prospects

= More expert than teachers on current business climate



Employer involvement is seen as having mutual
benefits for both the pupils and employees

{dCGmS
Lo



A lack of time and lack of contacts are the main reasons that

schools do not offer employer visits to students EdComs

Reasons schools do not offer employer visits to students

No time to organise it — 33%

Don't have suitable employer contacts _ 28%
Too disruptive to the rest of their timetable _ 27%

Local employers cannot provide appropriate o
- I 6%
careers advice to our students

Assume the information would be very o
biased towards the employer delivering it _ 13%

This correlates with |
teachers feeling that |
alack of time is the [
biggest barrier to [
providing careers |
advice generally. |

/

Don't know how to go about organising it - 10% | -

Other F 15%

Q11.c. Why do you not offer employer visits to students?: Base: All who do not offer employer visits to students (n=126)




Some concern was voiced around the potential for a lack

of impartiality from employers EdComs

Lo

= Reservations around how impartial careers
advice from an employer can really be

= Sense that emphasis from them should be on
softer skills that are transferable to all careers

= As opposed to career advice specific on a particular
path




The majority of schools direct their students to the UCAS website, while the

National Careers Service and National Apprenticeship Service websites are

also very popular EdComs

Websites used with students or encouraged to use

UCAS — 79%

National Careers Service
_ National Apprenticeship_Service Femememememmmmmmmm— 5% _ _______
Careersbox

Fast Tomato

Notgoingtouni

U-explore

icould

JED

Employer specific websites
Plotr

Careers Wales

My World of Work

Other

The best websites
should have
multiple search
functions and
resources that can
be incorporated
into lessons, such
as a CV creator

- e o e o oy,
- e o o = =

Q10a. Which websites do you use with your students or encourage them to use? Base: Those who direct their students to careers websites in class or
outside of class time (n=205)



The websites that teachers maost recommended were perceived to be the most useful.

UCAS, the National Apprenticeship Service and the National Careers Service. Fast
Tomato was used by fewer teachers but was highly thought of by those who used it EdComs

Perceived usefulness of websites used

UCAS (162) 36% 3%
National Apprenticeship Service (115) 55% -
Fast Tomato (61) 57% -
National Careers Service (119) 66% -
Careersbox (63) 61% -
Notgoingtouni (58) 63% -
icould (26%) 69% -
U-explore (29%) 79% 3.0
m Very useful Somewhat useful ®mNeither = Notthatuseful m®Notatalluseful = Don'tknow

Q10b. How would you rate the usefulness of the websites you selected on a scale of 1-5 where 5=very useful, and 1=not at all useful. Base: shown in
brackets *small base



BUT, concerns voiced over an over-reliance on
technology

EdComs

= Some concern about using technology to offer CEIAG
[Careers education, information, advice and guidance]
over face to face interaction
= Not all students have access to the internet (esp. Scotland)

= Websites need interpreting and a certain level of awareness
that not all students will have

= Also depends on students making time to use online facilities
— which they currently don’t use as much as they could
= BUT others feel it can widen participation and makes
the most of YP' comfort with technology/ social media

- ,E.g. ‘liking’ a job, college or employer

5% ln'scotland, use of My World of Work' (from SDS) is
g L | encouraged can be helpful but kids need motivating
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1 . Enthusiasm around Army involvement in careers
guidance

7. Linked to diversity in careers available and, in many
cases, previous positive experiences

3. Though not all teachers confident in talking about the
Army — or know about all available training and funding
options

A . Potential for Army to tap into desire for holistic
approach

5. But sense that need to tread carefully with some —
avoid over-promotion of Army careers



Half of careers advisors (49%) felt some level of confidence about what The

Ammy looks for in a recrutt, although only one in ten (9%) felt ‘very confident

EdComs

Careers advisors’ confidence in knowledge of Army recruit requirements

® Very confident
Somewhat confident
= Not that confident
40% ®m Not at all confident

= Don't know

Q15. How confident are you that you understand what the army is looking for in a recruit? Base: All (n=303)

- o - o .

| Careers advisors
I were more

I confident than

I teachers or

I senior leaders in
I knowing what
I Army recruit

I requirements

\ would be /

.

— o o o o o

Those in Greater
London were
considerably less
confident than
those in the
South East or
South West about
Army recruit
requirements /

o - - —
—_—— e e = = = -



Most were aware that The Army offers opportunities in engineering and comba

and more than two thirds were familiar with opportunities in inteligence, IT and

communications, logistics and support and medicine EdComs

Awareness of different Army career options

Combat NN, 8% _ _
Intelligence, IT and Communications [N 77%

Those that have
had previous
experience with

school emphasise

the importance of

demonstrating the
I range of carers
available in the

|
|
I -
Logistios and support I 75% | (e Amyin
|
Medicine I 69%

HR & Finance

None of the above

Q14a. Were you aware that the Army could offer careers in the following broad professional areas? Base: All (n=303)



Almost three quarters (72%) were aware of at least one educational or

funding option for potential Army recruits, with undergraduate bursaries for the
Royal Military Academy Sandhurst being the most commonly known EdComs

Awareness of educational/ funding options

Undergraduate bursaries, leading to a — AT,
provisional place at the Royal Military ... 0

Further education bursaries, for qualifications _ 38
before joining the Regular Army 0
Medical Undergraduate Cadetship,leading to a _ 359
career with an Army medical unit 0
Scholarships to Welbeck Defence Sixth Form _ 359
College 0
A place in Welbeck Defence Sixth Form College [[NEGNN 35%
A place in the Army Foundation College in _ 26%
Harrogate 0

None of the above _ 28%

Q14b. Were you aware that the following educational and funding options were available for joining the Army? Base: All (n=303)



Around six in ten schools (58%0) provide unprompted information about

Ammy careers and a further third (30%) only inform those students who
express an interest

EdComs

Informing students about Army careers

We provide it as an option the
same as any other career path

m \We actively promote it to all

students
44%, We actively promote it to those we
feel it would be appropriate for
We only inform those who express T ——— - ~
an interest in It ’ The key reasons that \
m\We don't inform any of our ' schools did not inform any |
students I of their students about [
| :
= Don't know | Army careers were :
P Lack of student interest
10% :
I < Lack of teacher I
I knowledge I
: * It’s against their '
: ethos/religion :
I + Students have special I
| needs/ low educational |
\ attainment /
N /

Q16. How do you currently approach informing your students about a career with the Army, if at all? Base: All (n=303)



There is a great deal of enthusiasm for The Army to engage more with school

particularty through work experience and Army personnel leading both
employability skills workshops and non-careers talks EdComs

Past and future engagement with the Army

o, -Q0
Directing students to the Army careers website o 55% 8%
47%
Army personnel informing students about 43% +8%
potential careers routed through the Army 51%
Students taking part in the Army's work 23% +28%
experience programme 31%
Using Army-based resources to support the wider 16% -+15%
curriculum 31%
Using Army-based resources to support careers 15%
+ )
classes 30% 15%
Army personnel leading employability skills 14% I
0
I workshops 46% +32%
A . . 12%
rmy personnel briefing school careers advisers 26% +149%
Army personnel leading non-careers talks in 7% 0
schools (e.g. supporting STEM curriculum) 31% +24%

B Engagement to date
Desired future engagement

Q18a. Which of the following ways have you engaged with the Army to date? Base: All (h=303)
Q18b. And in which of the following ways would you want to engage with the Army in the future? Base: All (n=303)



The Army in schools: a balancing act

EdComs

Positive Negative

Don’t want to be
seen to promote
career in the Army

Can promote soft
skills

Only involve those
Diverse range of who have expressed
careers an interest in Army
career

Be careful around
Army uniform = parents — some are
engaging sensitive about
military involvement

Definite role for Army in schools but will need to be wary of the fear
factor: tread carefully and don’t be seen to overly promote Army careers




Reactions to Army involvement

EdComs




More than half of careers advisors (55%) preferred that Army personnel to talk

to all students on a school visit, while just over a quarter (28%) felt that

engagement should only be with those showing an interest in an Army career EdComs

Preferred Army engagement with students

Talk to all students —55%

Talk to school careers staff [N 31%
Talk only to students with an interest in D 25
a career with the Army °
Talk only to students who were I 1o

undecided about their career

| have no interest in the Army coming to - 6%

our school
Don't know F 5%

Q19. If the Army was to come to your school to talk about careers, which of the following would you like them to do? Base: All (h=303)



Three quarters (74%) felt that The Army would provide impartial careers

advice all or most of the time and even if they could not always be impartial,
61% would not be put off inviing The Army to their school EdComs

Perceived ability of Army to provide
Impartial careers advice

m Yes all of the time

e ————— ~. Yes some of the time

/

Of those who felt that The

]

[ Army would not always be Rarely

able to prov_|de impartial = Never

careers advice:

* 61% did not feel that Don't know

this would put them off
inviting the Army into
their school

+ 28% would be put off

from The Army visiting
their school

oo T Em mm o = =
—— e o o o o o = = -

N+ 11% were unsure s,

Q23a. Do you believe that the Army would be able to provide impartial careers advice? Base: All (n=303)
Q23b. And if you believe the Army may not provide completely impartial advice, would this put you off wanting to invite them to attend your school?
Base: All NOT selecting ‘yes all of the time’ at Q23a (n=248)



There was a clear preference for The Army to visit schools in
uniform with nearly eight in ten careers advisers selecting this EdComs
option

Preference towards Army dress in school

= Come in uniform
® Don't come in uniform

= Don't know

Q20. If the Army was to come to your school to talk about careers, would you prefer they did or didn’t come in uniform?: All (n=303)



I EdComs

Recommendations for the Army




A clear opportunity for the Army to share their
expertise in a school environment

= Schools, especially in England, are struggling to cover careers guidance
without external help

= Employer visits are welcomed: external speakers offer real-world
experience and, especially those who come in uniform, engage students

= Holistic careers guidance, including working on soft skills like interview
technique and working alongside others, is a key need for teachers

= Army seen by many to offer key skillset (of use even amongst those not
looking to pursue a military career)

= But not all teachers are confident or comfortable with talking about what Army
can offer

EdComs



Be proactive — many schools would like an Army
visitor but don't know where to look EdComs

= Recommend that Army concentrate on getting into as many
schools as possible — teachers lack knowledge about Army careers

= Those who have had Army visitors previously speak highly of them

= Concentrate on the soft skills that an Army career necessitates:
teamwork, calmness under pressure etc

= Shouldn’t be treated as a recruitment exercise, but use different
examples within Army as a reference point

= Approach schools directly — many voiced not knowing where to
look for information or to get Army representatives into their school

= Attend schools in military uniform



Contact

'd  For more information, please contact

g Sharon Givans

\ .
E: sharon.glvans@edcoms.co.uk
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